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This research investigates the use of Google Translate in English writing
activities among EFL junior high school students. Mastering English writing
skills is quite difficult for most EFL students. Therefore, many EFL students
use technological assistance such as machine translation to help them in their
writing process nowadays. Although technology has rapidly developed and is
widely used in language learning, the effectiveness of machine translation tools
is still a matter of debate. This research aims to explore the extent to which
Google Translate can be used as a tool to support English writing activities,
focusing on middle school students’ perceptions on its potential benefits and
limitations. Applying quantitative research using survey design, questionnaire
was used to 66 of 8 graders from a Junior High School in Malang Regency,
Indonesia. These findings suggest that Google Translate is frequently used by
students Translate to look up the meaning and check the spelling of some words.
However, this research also highlights the importance of critical thinking to
ensure the accuracy and quality of the output.

INTRODUCTION

However, in reality, many EFL students still face some
difficulties in mastering these productive skills, especially

There are two types of skills in language learning, namely
receptive skills and productive skills. Receptive skills
involve understanding the language, while productive
skills involve the production of the language itself (Yuzar
and Rezeki, 2020). In order to become fluent in a language,
students need to develop both skills. There are 4 basic skills
that must be mastered in learning English. Those four skills
are listening, speaking, reading and writing. Listening and
reading skills are included as receptive skills, while
speaking and writing skills are productive skills. Because
the main goal of language learning (including English) is
to communicate using that language, productive skills must
be emphasized more in language learning.
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writing skills. This is because writing skills need the
integration of three other skills (listening, reading, and
speaking). More than just a matter of mechanics, writing
also requires complex cognitive skills. Starting from
generating inspiration to careful revision (Alisha et al.,
2019). This is not easy for EFL students. For non-native
English speakers, mastering English writing is challenging.
This is because English is not their mother tongue or
second language, so they rarely use English in their daily
lives. Apart from that, sometimes English learning in the
class also does not support students to master the writing
skills. Most English learning only focuses on achieving test
scores rather than developing writing skills (Toba et al.,
2019). The psychological aspect of students cannot be
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ignored. Fear of making mistakes and lack of confidence
with their language skills can cause difficulties in writing.
They may feel burdened when asked to do writing
activities because they think that their English skills are not
good enough (Sabti et al., 2019). The fact that the grammar
errors will reduce the scores they will get can also decrease
their confidence. In addition, mastering vocabulary and
grammar rules can add another complexity to the process
of carrying out writing activities. In her research, Hidayati
(2018) states that internal factors of students such as native
language interference, their English competence,
motivation, and reading habit can be challenges for them
to use English. Sometimes students also find it difficult to
find the right words to be written because they lack
vocabulary.

Technological advances made by humans are increasingly
advanced and developing over time. Currently, we live in
the era of society 5.0 which means we live side by side with
technology. In this digital era, students (especially
generation Z) are very dependent on the use of technology.
It is confirmed by Gentina (2020) who claimed that Gen Z
are digital natives. Technology can be a basic need for
everyone nowadays (Othman & Rashid, 2018).
Technology can make it easier for people to carry out their
activities or more efficiently and quickly. Discussing the
benefits of technology, there are many positive benefits
that humans get from technological advances. One
example is the use of the internet in education. The
integration of the internet in education can prepare the
youth generation to play an important role in modern
society and contribute to knowledge development
(Chakraborty et al., 2018). Since the era of Covid-19
pandemic, education in Indonesia has begun to change over
using the internet. This gives more exposure to Indonesian
people about the use of the internet.

In the writing process, students sometimes need to find the
meaning of some words from one language to another. In
this case, they need a reference to find the meaning of the
words. To find the meaning of the words they need,
students usually use a printed dictionary in their writing
process. Due to the massive use of technology, nowadays
students use digital dictionaries or machine translations
(MT) more than the conventional dictionaries (Setiawan &
Axelina, 2022). The use of machine translations (MT) is
increasing as technology advances because MT can help
students who need to work with other languages to
translate content to and from their native language (Gally,
2018).

One of the translation machines that is widely used by EFL
students is Google Translate. Google Translate is a
multilingual machine translation service developed by
Google that has a function to translate text or documents
from one language to another. Since English is studied as
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a foreign language in Indonesia, many Indonesian students
use Google Translate to help them in their writing process
(Chandra & Yuyun, 2018). Most EFL students use Google
Translate in their writing process to translate word by
word, even short paragraphs (Nas, 2022).

The use of Google Translate in the English writing process
has been a controversial topic that is widely debated.
Therefore, many researchers use this case as their research
topic. Some researchers say that using Google Translate
can help students in their writing process. The proponents
of Google Translate argue that Google Translate can help
non-native writers overcome their limited vocabulary. This
is supported by research findings from Wirantaka &
Fijanah (2021) that the use of Google Translate in students'
writing process could have several positive impacts such
as increasing students' vocabulary and students knowing
the correct spelling of some words. Google Translate can
also function as a grammar checker, identifying potential
errors and helping writers to write grammatically correct
sentences. This is confirmed by research from Lee (2020),
Google Translate can reduce grammatical errors in student
writing. Besides that, students feel that using Google
Translate can make them faster in doing their writing
process rather than having to open a printed dictionary
(Maulidiyah, 2018). In addition, students use Google
Translate a lot because Google Translate is easy to access
anytime and anywhere.

Apart from the advantages above, there are also some
researchers who state that using Google Translate in the
writing process is not an effective way. As a medium
developed by humans, Google Translate also has several
weaknesses. These machine translations can sometimes be
inaccurate, misinterpret context, or produce awkward
sentence structures. This is proven by the results of
research from Kol et al. (2018) which states that the writing
results of students who use Google Translate and those
who do not use Google Translate are not much different in
terms of grammatical errors. Relying on Google Translate
without careful review can lead to grammatical errors. In
their research, Murtisari et al. (2019) found that the use of
Google Translate in learning English can make students
become dependent on Google Translate so that they will
have difficulty when they have to translate without using
Google Translate.

Most Indonesian students are familiar with Google, so they
choose to use Google Translate to support their learning
process. The ease of accessing Google Translate due to its
free availability for all people is the main reason for EFL
students to use Google Translate in the English learning
process (Alsalem, 2019). Not only because of the ease of
access, many EFL students used Google Translate because
they are not confident in their English skills. Sometimes
they still make mistakes in writing English, so they use
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Google Translate to help them correct those mistakes. In
their research, Alisha et al. (2019) argue that students
usually use Google Translate because they often make
mistakes in spelling some words. The use of technology in
the education field can help students and teachers' work
become more effective and efficient. Students nowadays
are used to everything being instantaneous, so they bring
this habit into their education process. Therefore, students
use Google Translate as an instant printed dictionary that
can provide translations quickly (Yanti & Meka, 2019).

Many researchers have conducted a research about
students’ perceptions towards the use of Google Translate
for supporting English writing activity (Wirantaka &
Fijanah, 2021; Cancino & Panes, 2021; Chandra & Yuyun,
2018). Those three studies showed that this tool can
enhance student learning outcomes in several aspects such
as improving vocabulary, becoming spelling checker and
providing a greater syntactic complexity and accuracy in
their writing. Despite this, studies focused on the middle
school students’ perception on using Google Translate for
writing activity remains insufficient. Therefore, to fill this
research gap, this study intends to explore middle school
students’ perceptions of the potential benefits and
limitations of Google Translate as a tool to support English
writing activity, by involving 8 graders from two classes as
purposive samples at a Public Junior High School in
Malang Regency, Indonesia. According to the background
study above, the research question of this study is as
follow: What are EFL Junior High School Students
perceptions towards the use of Google Translate for
English writing activity?

METHOD

Quantitative approach with descriptive research design is
applied in this study since the focus of this research is the
students’ perceptions. According to Dulock (1993),
descriptive research design intends to accurately depict or
describe a particular individual, circumstance, or group;
this study aims to discover new understandings, portray
existing states, quantify occurrences, or classify
information. Since this research used descriptive research
design, the data were obtained from the results of the close-
ended questionnaire. The questionnaires were adapted
from two questionnaires from articles entitled “Students’
Perception of Google Translate in Online English
Learning” (Khotimah, et al., 2021) and “The Students’
Attitude Towards Google Translate” (Mulyani & Afina,
2021). It was done to gain the data on how Google
Translate can help students in their writing activities,
students’ perceptions related to the ease of using Google
Translate, accuracy of Google Translate translations,
dependency on Google Translate, obstacles in carrying out
English writing activities and the reasons why students use
Google Translate. Since the participants of this study were
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middle school students, the researcher translated the
questionnaire into Indonesian so that participants could
understand the questions well.

Problem of Determine the
the study participants

collection development

Data Final
analysis Interpretation

Picture 1. Figure of Research Procedures

Source: Swanson & Holton (32:2005)

Data ‘ ‘ Instrument

The source of the data is the research that conducted in a
public Junior High School in Malang Regency, Indonesia.

Table 1. The purposive sample came from two classes (8G & 8J)
with a total of 66 students.

Class Male Female Total
8G 13 19 32
8J 14 20 34

Total 27 39 66

The students were chosen as participants in this research
because they had experienced using Google Translate
when they were learning to write a recount text.

The survey process was conducted face to face in order to
gain the optimal data. The researcher distributed a
questionnaire that consisted of 26 questions with the likert
scale 4-1: Strongly Agree (SA), Agree (A), Disagree (D),
and Strongly Disagree (SD) with Strongly Agree received
4 scale. The questionnaire was adapted from Khotimah,
et.al. (2021) and Mulyani & Afina (2021). Questions
number 1-11 of the questionnaire are related to students'
perceptions on the use of Google Translate to support their
writing activity. While questions number 12-18 and 24-26
are related to students' dependency on the use of Google
Translate in their writing process. Questions number 19-23
are related to the obstacle that students may face while they
are doing their writing activity. The researcher distributed
the questionnaire in the form of Google Form.

In the process of data analysis, the results of the
questionnaire were analyzed using the descriptive
statistics. The process of calculating the statistics was
supported by SPSS version 26.0 software. After all the
calculations were done, the researcher analysed the
calculation results to find the statements that received the
highest and lowest scores. After getting some points from
the participants’ responses, the researcher drew the
conclusions from the data obtained.
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RESULTS AND DISCUSSION

In this section, the author presents and explains the results

obtained from the questionnaire to answer the research
problem. The questionnaire distributed focuses on
students' perceptions regarding the use of Google Translate
in the English writing process. Student perceptions are
divided into 6 sections (questionnaire dimensions) which
will be explained further below.

Google Translate Helps Students in Their Writing
Activity

Based on students’ perceptions on the use of Google
Translate, it was found that students find Google Translate
is helpful for them. It can be seen in the table below that
students use Google Translate to help them learn English,
translate the unknown words, improve their translation
skills, and make them faster in doing the writing activities.
All the data obtained can be found in table 1.

Table 2. Google Translate helps students in their writing activity

No. Statements SA A D SD Mean

Google 8 44 13 1
Translate can

1 helpmein 121 667 197 15 289
learning % % % %
English.

I use Google 2 38 5 1
Translate to

check the
2 neamingof 333 576 76 15 23
unknown % % % %
words.
Google 16 44 5 1
Translate can
help me to
3 impovemy 242 667 76 15 >4
translation % % % %
skills.
Google 18 40 6 2

Translate is

4  helpfultomy 273 606 9.1 3.0 @ 3.12
writing % % % %
process.

Google 15 37 13 1
Translate
makes me

5 faster when 27 561 197 1.5 3.0

doing the % % % %
writing
activity.

As it can be seen in table 2, the data shows that Google
Translate can help students in their writing activity. From
the results seen, the statement that got the highest mean
(3.23), shows that most students (57.6%) agree that Google
Translate is helpful for them to check the meaning of
unknown words. This statement is in accordance with
previous research by Mulyani & Afina (2021) which states
that students usually translate the unknown words into
Google Translate. In research conducted by Ahmed (2019),
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the data shows that most students have difficulty in
mastering English writing skills because they do not have
much vocabulary. Students can increase their vocabulary
mastery if they often look up the meaning of words they
don't know. If students have a good vocabulary mastery,
they will able to produce a good writing. So it can be seen
that Google Translate can help students in their writing
activities. This is reinforced by the research result from
Cancino & Panes (2021) which states that Google
Translate can help students to produce writing with a
greater number of words and in accordance with the
context.

Besides that, there is also a statement that got the lowest
mean (2.89). There are 13 students (19.7%) who are
disagree and one (1.5%) student who are strongly disagree
with the statement that Google Translate can help them to
learn English. This means that some students feel that
Google Translate cannot help them learn English. The ease
of translating text using Google Translate can sometimes
make students lazy to learn. They only rely on Google
Translate so that their English skills do not develop. In their
research, Murtisari et al. (2019) found that the use of
Google Translate in learning English can make students
become dependent on Google Translate so that their
English skills are stagnant.

Ease of Using Google Translate

According to the responses of the participants regarding
the ease of using Google Translate, the author found that
students feel that Google Translate is easy to use. This is
proven by the table below which shows the high percentage
of students who agree that Google Translate is easy to
access, could translate text effectively and can help the
students to translate faster. All the evidence can be seen in
table 3.

Table 3. Ease of using google translate

No. Statements SA A D SD Mean

Google
Translate is 18 33 14 !

1 easytoaccess ;3 500 515 5 303
(every time &

% % % %

everywhere).
Google
Translate 11 30 23 2
2 :eo)ild translate 167 455 348 3.0 2.76
0, 0, 0, 0,
effectively. o % % o
Using Google
Translate can 20 37 8 1
help me to
3 translate faster 3.15
than using a 303 561 121 1.5
printed % % % %
dictionary.
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Table 3 above displays students’ perceptions related to the
ease of using Google Translate. The statement that got the
highest mean score (3.15) shows that translating text using
Google Translate is faster than using printed dictionary.
56.1% of the participants felt that Google Translate could
translate English texts instantly. This is because Google
Translate can provide translation results faster than having
to open a printed dictionary and look for the meaning of
each word one by one. This statement is in line with the
research results from Yanti & Meka (2019) that students
use Google Translate as a shortcut because it can help them
more quickly to find the meaning of some vocabularies.
Therefore, many students use Google Translate to help
them in the English learning process so they can save time.

On the other hand, the second statement got the lowest
mean score (2.76). Some students (34.8%) disagree with
this statement. It indicates that Google Translate could not
translate English text effectively. As a medium developed
by humans, Google Translate also has several weaknesses.
These machine translations can sometimes be inaccurate,
misinterpret context, or produce awkward sentence
structures. This is proven by the results of research from
Kol et al. (2018) which states that the writing results of
students who used Google Translate and those who did not
use Google Translate were not much different in terms of
grammatical errors. Google Translate lacks the ability to
provide feedback on grammatical accuracy or sentence
formation, both of which are vital for language learning.
Relying on Google Translate without careful review can
lead to grammatical errors (Dahmash, 2020). So, it can be
concluded that the use of Google Translate must also be
accompanied by adequate knowledge of grammar.

Accuracy of google translate translations

This section consists of three statements related to the
accuracy of Google Translate translations. This section
explores students’ perceptions related to the results of the
Google Translate translations (exactly the same as in the
printed dictionary, the sentence structure is messy, not
translating the English text correctly).

Table 4. Accuracy of google translate translations

No. Statements SA A D SD Mean

Google
Translate 4 28 30 4
results are
1 exactly the 2.48
sameasinthe 6.1 424 455 6.0
printed % % % %
dictionary.
Google
Translate 6 25 31 4
;e
structure 9.0 379 470 6.1
% % % %
messy.
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Google
Translate does 5 27 27 7
3 not translate 2.45

76 409 409 10.6

correctly in o o o o

English text.

Table 4 presents students’ perceptions according to the
accuracy of Google Translate translations. The data
obtained shows that the three statements got the low level
of agreement from the participants. This shows that most
students consider Google Translate translation results to be
inaccurate. The statement that got the highest mean value
(2.5) is Google Translate makes the sentence structure
messy. This is in line with the research done by Wei (2021)
which states that most students who often use Google
Translate admit that Google Translate has limitations in
translating complex sentences, paragraphs and longer texts
accurately. It is proven by the results of Google Translate
translations which produce sentences with a messy
structure. Since languages have distinct sentence
structures, Google Translate may not always produce
accurate translations. Sometimes it can make students'
writing awkward or even confusing. This is strengthened
by research from Sitorus, T. (2020) which states that
sometimes the translation results from Google Translate
are inaccurate or inappropriate, so students have to re-
match the translation results with the topic or context.
Thus, it's crucial to re-check the translated text.

Apart from the general negative view towards the accuracy
of Google Translate translation results, 51.5% of
participants disagreed with the statement Google Translate
does not translate correctly in English text. Therefore, this
statement got the lowest mean score (2.45). This means
that most students feel that Google Translate can translate
English text correctly. The result is inversely proportional
with the research results from Bouguelmouna & Bouhenni
(2023) which states that due to linguistic nuances and
cultural references, Google Translate may produce
inaccurate or awkward translations, especially for
idiomatic expressions and colloquialisms. Moreover,
unlike human translators, Google Translate cannot always
convey the exact meaning of a text. It often fails to grasp
the context of complex words and phrases, causing Google
Translate to either provide inaccurate translations or
obvious errors.

Dependency on using google translate

Based on students’ perceptions on the use of Google
Translate in the writing process, it was found that students
have a dependency on Google Translate. From the data in
the table below, it can be seen that students often translate
some words, sentences, even paragraphs using Google
Translate. The dependency on Google Translate can make
students lazy to open the printed dictionary and to learn
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grammar. In addition, some students become unable to
translate without using Google Translate.

Table 5. Dependency on using google translate.

No. Statements SA A D SD Mean
I often translate

1 English text 17 37 11 1 3.06
into Google 258 56.1 167 1.5 ’
Translate. % % % %

I use Google 6 45 13 2
Translate for

2 \ranslating oo, 682 197 30 283
word by word. % % %
I use Google
Translate for o 48 8 !

3 translating 13.6 727 121 15 298
sentence by % % % %
sentence.

T use Google

Translate for 6 50 9 1

4 g:f;;;gfby olo, 758 136 15 2.92

’ % % %

paragraph.

Google

Translate 13 28 18 7

makes me lazy

5 to open the 10 2.71
conventional 19.7 424 273 6 :
printed % % % Y
dictionary. 0
Google
Translate 2 24 32 8
makes me lazy

6 to learn 12 2.3
structure 3.0% 364 48.5 1 :
(Grammar/tens ’ % % %
es) ’

1 c.:an‘t tran_slate 5 25 26 10

7 without using 15 238
Google 76% 379 394 2'
Translate. ) % %

%

Table 5 describes students’ dependency on using Google
Translate. The data shows that some students have a
dependency on Google Translate. The statement that got
the highest mean score (3.06) is that students often
translate English text into Google Translate. In her
research, Putri (2021) believes that Google Translate can
provide translation results instantly, so it makes students
prefer to use Google Translate rather than having to open a
traditional thick printed dictionary. It proven by 37
students (56.1%) and 17 students (25.8%) which agree
with the statement that they often use Google Translate to
translate the English text. It is beacause students feel that
using Google Translate can make them faster in translating
English text rather than having to open a dictionary
(Maulidiyah, 2018). In addition, students use Google
Translate a lot because Google Translate is easy to access
anytime and anywhere. This is in accordance with research
results from Arjulayana (2019) which stated that Google
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Translate as a digital translation tool can really help
students because of its accessibility.

Meanwhile, the lowest mean (2.3) is the statement that
Google Translate makes students lazy to learn structure
(grammar/tenses). Most students (48.5%) disagree with
this statement. This indicates that students are still willing
to learn structure even though they use Google Translate as
a tool in English language learning. The result is in contrast
to the research conducted by Murtisari et al. (2019) which
states that that the use of Google Translate in learning
English can make students become dependent on Google
Translate so that they will have difficulty when they have
to translate without using Google Translate. It is necessary
for students to understand the basic knowledge of grammar
rules when they are utilizing Google Translate for English
writing (Ducar & Schocket, 2018). This is because
sometimes Google Translate provides translations with
grammatical inaccuracy. If students master the basic
grammar knowledge, students can review and correct
inaccurate Google Translate translations. In addition,
students will still be able to do writing activities even
without the help of Google Translate.

Obstacles in English Writing Activities

According to the responses from the participants regarding
the obstacles in English writing activity, it is found that
some students have faced some difficulties in their writing
process. Those obstacles include lack of vocabulary, taking
a long time to think about the meaning of some words,
cannot implement the vocabularies in their writing, and
often make grammatical mistakes. These obstacles led the
students to use Google Translate in their writing process.

Table 6. Obstacles in English writing activities

No. Statements SA A D SD Mean
I don't know 5 31 19 11
1 much 76 477 288 167 245
vocabulary. % % % %
I take a long
time to think 9 40 11 6
about the
2 meaning of 1;’;6 63.6 106/.7 90/1 2.79
some words. 0 ° 0 °
I take a long
time to think 10 43 8 5
3 :\?(?rl(lits S\S}?ife 1 2.88
am writing in 1(?.2 63.2 102.1 70.6
English. o /o & /o
I cannot
implement the 5 30 24 7
o e
writing 7.6 455 364 10.6
.. % % % %
activity.
I often make
5 mistakes 'in 8 41 14 3 282
grammatical 121 62.1 212 45
aspects. % % % %
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For EFL students, writing texts in English can be a big
challenge. Because they are non-native speakers of
English, they may face many obstacles when they are
writing in English. Some of the obstacles can be seen from
the data obtained in table 6. From the result, it can be seen
that the statement that got the highest mean value (2.88) is
that students take a long time to think about some words
while they are writing in English. Most students (65.2%)
agree with this statement. This is not easy for EFL students.
This is because English is not their mother tongue or
second language, so they rarely use English in their daily
lives. Sometimes, translating thoughts directly from the
native language to English can produce unnatural sentence
structures and awkward phrasing. The psychological
aspect of students cannot be ignored. Fear of making
mistakes and lack of confidence with their language skills
can cause difficulties in writing (Sabti et al., 2019). The
fact that the grammar errors will reduce the scores they will
get can also decrease their confidence. Sometimes students
also find it difficult to find the right words to be written
because they lack vocabulary. Some students may have
sufficient vocabulary, but they have difficulty in
implementing the vocabularies they have in their writing
activities.

The most basic obstacle that students often face is a lack of
vocabulary. Mastering vocabulary can add another
complexity to the process of carrying out writing activities.
The first statement, “I don’t know much vocabulary”, got
the lowest mean score (2.45). This means that most
students (47.7%) do not have a good vocabulary mastery,
so they may feel burdened when they are asked to do
writing activities. This is confirmed with the research done
by Muamaroh et al. (2020) which states that the most basic
factors that can hinder EFL students in writing English is
because they do not have good grammar and vocabulary
mastery. Since the lack of vocabulary is a barrier for EFL
students, it certainly means that EFL students need help (in
this case from Google Translate) to be able to produce good
writing.

Uncertain with the choice of words and the correct
spelling

This section consists of some statements related to the
reasons why students use Google Translate in their writing
process. This section focuses on the choice of words and
spelling aspects. The researcher found that Google
Translate is useful for students to help them in their writing
process. It is proven by the data below which shows that
most students use Google Translate as a spelling checker
tool and to get suitable words for their writing.
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Table 7. Uncertain with the choice of words and the correct

spelling
No. Statements SA A D SD  Mean

I use Google
Translate to 10 46 9 1

! ie(:rzl;“fililfny 152 697 136 15 8

- % % % %

writing.
I use Google
Translate
because I 15 44 5 2

» want to make 309
sure that the
spelling of the  22.7  66.7 7 6% 3.0
words I write % % ’ %
is correct.
I use Google
Translate 14 47 3 2
because I

3 want to find 3.11
out tl.le correct  21.2 71.2 4.5% 3.0
spelling of % % %
some words.

Table 7 presents some statements related to the reasons
why are students using Google Translate for English
writing activity. According to the data in table 6, the three
statements above got a high level of agreement from the
participants. The statement that got the highest mean value
(3.11) is students use Google Translate to find out the
correct spelling of some words. Most students (71.2%)
agree with this statement. Sometimes there are some
students that do not know the correct spelling of some
words. Then, they may feel worried about the scores they
will get because they do not know how to spell the words
correctly. So they use Google Translate to look for the
correct spelling of the words. This is supported by research
findings from Wirantaka & Fijanah (2021) that the use of
Google Translate in students' writing process could help
students knowing the correct spelling of some words. From
this, it can be concluded that most students use Google
Translate as a spelling checker tool..

CONCLUSION

This current research aims to explore students' perceptions
of the use of Google Translate to help them in the writing
process. The findings reveal that Google Translate can
significantly help students in learning English, especially
in the writing process. Google Translate can support their
writing process in various aspects such as vocabulary
building, spell checking, speed in carrying out the writing
activities and overall writing results. Students also find
Google Translate to be a valuable tool for learning English
due to its ease of use, accessibility, and efficiency in
translating texts. Although Google Translate offers
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convenience and can help students with some aspects of
English learning, its translations are sometimes inaccurate,
out of context and it can make students confused. The
frequent use of Google Translate in the learning process
can make students dependent on Google Translate. It can
be concluded that Google Translate has several positive
and negative impacts for students. Hence, Google
Translate must be used wisely and carefully. While
conducting this research, the researcher found that the third
statement in the third dimension which states “Google
Translate does not translate correctly in English text.”
received responses that did not match the author's
expectations. It seems that this statement is not well
understood by students so that many students gave
negative responses (disagree or strongly disagree). From
here, it is hoped that the future researchers can conduct a
further research about this topic.
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